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Abstract. This study compares what the primary school music curricula of Turkey and
Kyrgyzstan offer children as their own music, and at which level each system fixes that choice. The
research was designed as a qualitative document analysis and the comparison follows Bereday's four-
stage model. The documents examined are the grades 1-4 section of the music curriculum published
in Tirkiye in 2025 within the Turkey Century Education Model, and the music subject standard for
grades 14 issued by the Kyrgyz Academy of Education in 2022. The two documents follow opposite
logics. The Turkish curriculum names a common repertoire of twenty works, places the national
anthem at the centre of its learning outcomes and links music lessons explicitly to national unity. The
Kyrgyz standard names no work and no composer, defines the repertoire through selection criteria,
does not mention the state anthem, and builds national music around performer figures such as
komuzchu, akyn, and obonchu. The regional category also differs. The Kyrgyz standard names the
music of the peoples of Central Asia and never uses the word Turkic, while the Turkish curriculum
absorbs a work by an Azerbaijani composer into the national category without opening a separate
heading. The content headings of the Kyrgyz standard reproduce the sequence of the Soviet school
music programme almost word for word, with the step once devoted to the other peoples of the
country now filled by Central Asia.

Aunomayus. B craTbe CpaBHMBAETCS TO, YTO MPOrPaMMbl MO MY3bIKE HayaJbHOW ILIKOJIBI
Typuuu u Ksipreizcrana npeanaraiot peOeHKY B KaU€CTBE €ro COOCTBEHHOM MY3bIKH, U TO, HA KAKOM
YPOBHE KakJasi CUCTeMa 3aKperisieT 3ToT BeIOop. VccienoBaHue MOCTPOEHO KakK KayeCTBEHHBIN
aHaJIN3 JOKyMEHTOB, CPAaBHEHHE IIPOBEICHO T10 YETBIPpEXCTyNIEHUaTON Mosieu bepenes. Marepuaiom
MTOCITYKUJH paszen 1—4 kiraccoB mporpamMmsl 1o My3bIke, n31aHHoM B Typunu B 2025 rogy B pamkax
Monenu o6pazoBanus «Cronerune Typuum», U MpeAMETHBIN CTaHAAPT MO My3bIKe 17151 1—4 KI1accos,
yTBepkIeHHbIN KbIprei3ckoil akagemueit obOpazoBanus B 2022 roxy. /[Ba noKyMeHTa cieqyroT
MPOTUBOMOJIOKHBIM JIOTHKaM. Typellkas mporpamMMa Has3bIBaeT OOLIMI perepTyap W3 JBaalaTd
MIPOM3BENIEHUH, TOMEIAET rOCyAapCTBEHHBIN TMMH B IIEHTP 00pa30BaTeNIbHBIX PE3yJIbTaTOB U MIPSMO
CBSI3BIBACT YPOK MY3bIKM C HAIIMOHAJIBHBIM €IMHCTBOM. KBIPrbI3cKuil CTaHIapT HE Ha3blBa€T HU
OZIHOTO MPOU3BECHHUS U HU OJTHOTO KOMIIO3UTOpa, ONPEAEISEeT penepTyap 4epe3 KpuTepun otoopa,
HE YNOMHMHAeT TOCYIapCTBEHHBIH T'MMH M BBICTPaMBaeT HAIIMOHAIBHYIO MY3BIKY BOKPYT (QHIYyp
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UCIIOJTHUTENIEH U co3Aareneld, TakKuX Kak KOMy34y, akblH M 00oHuy. Pa3nuuaercss u peruoHanpHas
kareropus. KwIprei3ckuii cranmapT Has3blBaeT My3bIKy HaponoB CpenHeil A3uum U HUITE He
UCIIONB3YET CIIOBO «TIOPKCKUI», TOrma Kak Typelkas IporpaMma BKIIOYAaeT IPOU3BEACHUE
azepOaiKaHCKOTO KOMITO3UTOPa B HAIIMOHAJIBHYIO KaT€rOpHUI0, He OTKPbIBAas OTACIHHOTO pasena.
ConeprkaTelbHbIE 3aroJIOBKM TEPBBIX KIJIACCOB KBIPIBI3CKOTO CTAaHAapTa MOYTH JIOCIOBHO
BOCIIPOM3BOSAT TOCJEI0BATEILHOCTh COBETCKOM IIKOJIBHOM MHPOrpaMMbl MO MY3bIKE, HpUYEM
CTYIIEHb, MPEXKJIC OTBECHHAS IPYTUM HApOoJaM CTpaHbI, 3anmoiiHeHa Hapoaamu CpenHeit A3uu.

Keywords: music education; curriculum; comparative education; canon, national identity;
Kyrgyzstan; Turkey.

Kniouegvie cnoea: Mys3blKalbHOE 00Opa3oBaHue; ydeOHas Mporpamma; CpaBHHUTENIbHAS
[Ie/1aroruka; KaHOH, HallMOHaJlbHas UAeHTUYHOCTh; Kbipreizcran; Typuus.

The primary school music lesson is one of the first official settings in which a child meets
national culture. Deciding which song, which instrument, and which composer enters the curriculum
is a political decision as much as a pedagogical one, because these choices determine which music
counts as ours. Comparative scholarship on patriotism and nationalism in music education remains
limited, and Central Asia is almost absent from it [1].

Turkish language scholarship, by contrast, has a tradition of comparing music curricula across
countries. Studies have compared the curricula of Turkey and England for grades 4 and 5 and the
teaching of staff notation in Turkish and Azerbaijani primary schools, analysed successive Turkish
curricula, and examined curricula in terms of core values [2-5].

These studies are largely descriptive at the level of lesson hours, outcomes, and content, and
they do not read the curriculum as a text of national identity. No study comparing the music
curriculum of Kyrgyzstan with that of Turkey was found. Turkey and Kyrgyzstan form a productive
pair for this question. The two countries share a language family and historical roots, but their
conceptions of national music passed through different institutional paths. In Turkey, the music policy
of the early republican period aimed to create a new national music by treating folk material with
Western techniques, and this orientation shaped school music for decades [6].

In Kyrgyzstan, national music was institutionalised within the Soviet nationalities policy
formula of national in form and socialist in content. Folklore was collected, national instruments were
adapted to orchestras, and a national opera and philharmonic were founded [7].

After independence, oral tradition, the komuz and the art of the akyn returned to the centre of
national identity [8].

School music, meanwhile, had been tied to a pedagogical model shared across the Soviet Union,
the most widespread example of which is the programme developed from 1973 under the scientific
direction of Kabalevsky, which introduces music through the basic genres of song, dance and march
[9].

Both countries have recently rewritten their curricula. In Turkey, the Turkey Century Education
Model has been introduced in stages since the 20242025 academic year, and the music curriculum
covering grades 1-8 was published in 2025 [10].

In Kyrgyzstan, the primary school music standard adopted in 2019 was renewed in 2022 [11].

The study asks three questions: Which musical genres and elements does each curriculum
define as national, and at which level does it fix that definition? How are national, regional, Turkic,
and global music positioned in the choice of repertoire and instruments? What values and identity
aims are attached to the music lesson, and how do these relate to the political past of each country?
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Three concepts frame the analysis. In music history, canon refers to the body of works,
composers and genres that a society treats as worth transmitting and that institutions sustain [12].

Curricula are among the most visible sites of this selection. Apple describes the curriculum as
a selective tradition that designates parts of the available knowledge as legitimate, which means that
what is left out is as analytically relevant as what is included. The same framework raises a further
question: a curriculum may name the works itself, or it may set criteria and leave the choice to
textbooks and teachers. The first centralises selection, the second distributes it. Billig's concept of
banal nationalism is equally useful, since national identity is reproduced in unnoticed daily repetitions
such as anthems, songs for commemorative days and first encounters with a national instrument.
Finally, music education is a field where global trends and local traditions intersect, so the place of
global content is included in the analysis alongside national and regional content [13-15].

Material and Methods

The study is qualitative and uses document analysis. The comparison follows the description,
interpretation, juxtaposition and comparison stages of Bereday, and the interpretation stage applies
the principle of contextual analysis, reading the curricular texts together with the historical and
political context of each country. For Turkey, the general sections and the themes, learning outcomes
and common repertoire lists for grades 1—4 of the 2025 music curriculum were examined [10, 16-18].

For Kyrgyzstan, the Kyrgyz language text of the 2022 subject standard for grades 1-4 was
examined; the standard for grades 5—7 was used only as a supporting document to confirm the scope
and continuation of the formulations [11, 19].

The study addresses the intended level of the curricula. Textbooks and classroom practice were
excluded. This produces an asymmetry, since the Turkish curriculum names works inside the
curriculum, while the Kyrgyz standard leaves the choice of works to textbooks. The asymmetry is
treated not as missing data but as evidence that the two systems fix the canon at different levels, and
it is reported as part of the findings. The documents were first described in their own terms and then
coded under the categories of curricular structure, repertoire, instruments, persons and institutions,
values and identity aims, and geographical scope. The Kyrgyz text was coded in the original language,
and the quotations were translated by the authors. The presence or absence of particular expressions,
such as "the anthem", "Turkic" and "Central Asia", was verified by full-text searches in both
documents. Both authors coded the documents independently, and the few divergent codings were
resolved through discussion. The main limitation of the study is that a written curriculum does not
directly reflect classroom practice.

Results and Discussion

Curricular structure. Table 1 compares the general structure of the two curricula. Kyrgyz pupils
in the first two grades receive twice as many music lessons as their Turkish peers. The Turkish figure
also reflects a historical decline: under the 1994 and 2006 curricula music was taught two hours a
week in the first three grades [4].

The internal logic differs as well. The 49 Turkish outcomes are highly repetitive, with singing
works of different genres, singing works related to commemorative days, singing works from the
common repertoire and accompanying music with bodily movement recurring in every theme. The
Kyrgyz standard organises outcomes under three subject competences, emotional-evaluative,
musical-aesthetic and performative, and the expected level rises visibly across grades, from voicing
an opinion about a piece in grade 1 to justifying the difference between folk and professional music
and writing short reviews in grade 4.
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Table 1
GENERAL STRUCTURE OF THE TWO CURRICULA, GRADES 14 [10, 11]
Dimension Turkey (2025 curriculum) Kyrgyzstan (2022 standard)
Weekly lessons One hour in every grade (36 per year) Two hours in grades 1-2, one hour in
grades 3—4
Organisation Two themes per grade: Musical Language Four content lines and one leading
and Musical Culture theme per grade
Learning 49 outcomes in grades 1-4; four of them  Outcomes grouped under three subject
outcomes recur in every theme competences
Staff notation Absent in grades 1—4; introduced in grade  Musical alphabet in grade 1; two-part
5 singing from notation in grade 2
Named repertoire  Common repertoire list of five works per ~ None; selection criteria only
grade (20 in total)
National anthem  Seven of the 49 outcomes concern the Not mentioned
national anthem
Teacher Not regulated; in practice the class teacher Music specialist only; must play an

accompanying instrument

Musical literacy and the teacher. The sharpest structural difference concerns notation. The
Kyrgyz standard begins with a musical alphabet in grade 1 and expects pupils to sing their own part
in two-part choral pieces from notation in grade 2. The Turkish curriculum contains no notation in
grades 1-4; musical writing appears in the description of grade 5. Here too a historical retreat is
visible: notation began in grade 3 under the 1994 curriculum and in grade 4 under the 2006
curriculum, while instrumental teaching began in grade 2 and grade 1 respectively [4].

In the 2025 curriculum, playing an instrument is no longer a learning outcome at all and appears
only as enrichment for pupils who already play. The Kyrgyz standard states that only a music teacher
may teach the subject and that the teacher must be able to accompany on the piano, bayan or
accordion. The Turkish curriculum contains no such provision and primary music lessons are
conducted by class teachers, whose preparation has been reduced to a single three-credit course [20].

Both Ozgiil and Saktanli report that class teachers and student teachers themselves would prefer
music specialists to teach these lessons. The Kyrgyz standard is an example of that proposal turned
into a rule [4, 20].

The level at which the canon is fixed. The Turkish curriculum ends each grade with a Common
Repertoire List of five works. The curriculum describes this list as the feature that most distinguishes
it from earlier curricula and states its purpose openly: the works are to be sung throughout the country
so that national unity is strengthened and a shared repertoire is formed for every age [10].

The twenty works for grades 1-4 consist of seven school songs, five pieces of Turkish art music,
four folk songs, two marches and two popular songs. The folk songs come from the provinces of
Artvin, Trabzon, Kirsehir and Mersin. Not a single work of Western music, of classical music written
for children, or of another country's folk music appears in the list. The Kyrgyz standard names no
work and no composer. It defines the repertoire through criteria: the emphasis lies on the multi-
layered structure of Kyrgyz national musical culture and of the musical culture of the Central Asian
region, the material must be humanistic and multicultural and suited to the psychological
characteristics of primary pupils, and the layers to be drawn upon are folk music, the heritage of
Kyrgyz composers and of world classics, and the work of contemporary composers [11].

National music is built around persons rather than works. Pupils are expected to name folk
komuz players, kyl kyyak players, obonchu melody makers and akyns, and to learn about their lives
and creative work. In the Turkish curriculum the unit of the national canon is the work; in the Kyrgyz
standard it is the performer and the maker. This difference should not be read as a mere drafting
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preference. In a school system that publishes textbooks in Kyrgyz, Russian, Uzbek and Tajik, a single
national song list would not be equally applicable everywhere. The standard requires the repertoire
in schools teaching in other languages to consist of songs in the language of instruction while
obligatory examples in the state and official languages are added. Its language of tolerance,
multiculturalism and civic belonging, and the normative documents it rests on, including the 2008
concept of multicultural and multilingual education and the 2012 concept of strengthening the unity
of the people, point in the same direction. The solution also follows a design logic characteristic of
the post-Soviet space, in which national and regional content enters as a component defined at the
level of the standard while the choice of works is left to the teacher. Burlak reports that Russian music
teachers face serious difficulties in repertoire selection and language as a result. The price of a canon
by criteria is visible here: the burden of choice shifts to the textbook and the teacher [21].

Anthem, ritual and values. In the Turkish curriculum the national anthem is a fixed centre.
Seven of the 49 outcomes concern it and they progress by grade, from analysing its elements to
interpreting its words, then to singing it with attention to the text and finally to its rhythm. The
curriculum also regulates the reference recording to be used and the points at which pupils should
breathe. The outcome on commemorative days appears in every theme and foresees the singing of
songs and marches for days that allow pupils to recognise their national identity [10].

Patriotism is listed among the associated values in all eight themes examined. Compared with
the previous curriculum this represents an intensification: in the 2018 curriculum patriotism ranked
third among the values emphasised in the outcomes for grades 1-8, after self-control and
responsibility [5].

The Kyrgyz standard does not mention the state anthem at all, and foresees no musical activity
tied to commemorative days. This absence does not mean that the anthem is not sung in Kyrgyz
schools, but it shows that the anthem is not defined among the learning aims of the music lesson. The
aim of music education is instead formulated as deep respect for the music of the Kyrgyz people
together with a tolerant attitude towards the music of different peoples and generations [11].

Love of the homeland appears only in the definition of a general social and communicative
competence, alongside respect for national traditions, understanding of cultural diversity and the
formation of a shared civic identity as a citizen of Kyrgyzstan. Region, the Turkic world, and the
Soviet legacy. The word "Turkic" does not occur in the Kyrgyz standard. The regional category is
Central Asia. The leading theme of grade 3 is the music of my people and of the peoples of the world,
and the table of contents lists Kyrgyz professional music, the music of the peoples of Central Asia,
and the music of the peoples of the world. Two regional names coexist in the document: the concept
section uses "Borbor Aziya", the Kyrgyz equivalent of Central Asia in its post-Soviet form, while the
table of contents repeats the Soviet term "Orto Aziya" four times. The expression Turkic world is
likewise absent from grades 14 of the Turkish curriculum. Yet the common repertoire of grade 3
includes Mavi Boncuk by the Azerbaijani composer Alekper Tagiyev, labelled as Turkish art music.
A work from the Turkic world is presented inside the national category without a separate heading.
This was not always so. In the 1994 primary curriculum one of the units of grade 7 was titled Music
in Our Country and in the Turkic Republics [4].

Today the Turkic world appears as a separate category only at a higher level: the curriculum for
the elective course Music of the Turkic World, prepared for fine arts high schools, divides the Turkic
world into four regions and treats Kyrgyzstan under the heading Turkestan Turks together with
Uzbekistan, Kazakhstan, Turkmenistan and East Turkestan, introducing instruments such as the
komuz, the kyyak and the choor and artists such as Toktogul Satylganov [22].

The same geography is thus named twice over in two different ways. The Turkish curriculum
places the region in an ethno-linguistic frame as Turkestan Turks, while the Kyrgyz standard places
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it in a geographical and partly Soviet frame as the peoples of Central Asia. Neither primary curriculum
treats the Turkic world as a named category, which shows the distance between the policy discourse
of educational cooperation among Turkic states and the texts of the curricula themselves. The Kyrgyz
standard contains no explicit reference to Soviet or Russian music. Russian is mentioned only as the
official language and among the subjects for interdisciplinary links. The continuity lies elsewhere. As
Table 2 shows, the content headings of the first grades reproduce the sequence of the Soviet
programme. The 1985 teacher's guide prepared under Kabalevsky's scientific direction devotes the
four quarters of grade 1 to the three whales of song, dance and march, to what music tells us about,
to where the three whales lead the pupil, and to what musical speech is; the guide describes the first
theme as the deep foundation of the whole course of music education [9].

The Kyrgyz standard carries the Kyrgyz equivalents of these four headings in grades 1 and 2.
The correspondence continues in grade 3, where the Soviet guide moves from the music of the pupil's
own people to that of the other peoples of the country and then to the peoples of the world [9]. The
Kyrgyz standard keeps the same sequence but fills the intermediate step with the peoples of Central
Asia and inserts Kyrgyz professional music.

Table 2
CONTENT HEADINGS IN THE SOVIET GUIDE AND IN THE KYRGYZ STANDARD [9, 11]
Soviet teacher's guide [9] Kyrgyz standard [11] English rendering

Grade 1, quarter 1: The three whales
of music — song, dance and march

Grade 2: Yr, biy, marsh —
muzykanyn uch negizi

Song, dance and march:
the three foundations of
music

Grade 1, quarter 2: What music tells
us about

Grade 1: Muzyka emne jonundo
aytyp beret?

What does music tell us
about?

Grade 1, quarter 3: Where the three
whales lead us

Grade 2: Yr, biy, marsh bizdi kayda
alyp barat?

Where do song, dance and
march lead us?

Grade 1, quarter 4: What musical
speech is

Grade 1: Muzykalyk til degen emne?

What is musical
language?

Grade 3, quarter 1: The music of my
people

Grade 3: Menin elimdin muzykasy

The music of my people

Grade 3, quarter 2: ... the music of
the other peoples of my country...

Grade 3: Kyrgyz elinin kesiptik
muzykasy; Orto Aziya elderinin
muzykasy

Kyrgyz professional
music; the music of the
peoples of Central Asia

Grade 3, quarter 3: ... the music of
the peoples of the world...

Grade 3: Duyno elderinin muzykasy

The music of the peoples
of the world

The formula that Frolova-Walker used for Soviet national music building thus appears reversed:
the content is national and the form is Soviet [7].

The Soviet narrative of brotherhood among the peoples of one country has been replaced by
regional neighbourhood, while the stepped architecture of the narrative has been preserved intact.
Continuity is visible in the language of values as well. A late Soviet dissertation on patriotic education
through music in Uzbekistan defined patriotism and internationalism as a dialectical whole and
counted among the indicators of success both the pupil's awareness of belonging to their own people
and their readiness to learn the music of other peoples [23].

The pairing of deep respect for Kyrgyz music with tolerance towards the music of different
peoples can be read as the same formula transposed into a civic vocabulary. This continuity is not
named. A recent article by Shambetova, one of the authors of the standard, discusses Dalcroze, Orff,
Kodaly and Suzuki as the concepts of music education and does not mention Kabalevsky at all [24].
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Western methods are not new in the region either: the extended music education programmes
developed at the Academy of Sciences of the Kirghiz SSR in 1987 already rested on the principles of
Orff and Kodaly [25].

The Turkish curriculum of 2006 likewise presented the same four Western names as
contemporary teaching methods [4].

Western methods have become the shared language of modernisation in both countries, yet they
stand beside two very different curricula, one moving away from notation and instrumental practice
and the other preserving the literacy structure inherited from the Soviet school. It should also be noted
that professional Kyrgyz music is itself an institutional product of the Soviet period. P. Shubin,
counted among its founders, was trained at the St Petersburg Conservatory and came to Frunze in
1928 at the invitation of the People's Commissariat of Education, prepared the theory and instrument
programmes of children's music schools himself, and wrote children's songs and piano pieces that
entered their teaching repertoire [25].

Patriotism has not disappeared from Kyrgyz music pedagogy. In the article by the authors of
the standard, awakening love of the homeland through kiiiis, folk songs and patriotic songs is stated
openly among the educational aims [24].

This suggests that patriotism is carried more by pedagogical discourse and classroom practice
than by the text of the standard. The limitations of the study follow from its scope. The analysis is
confined to the intended level of the curricula. Which works appear in Kyrgyz textbooks, how the
common repertoire is implemented in Turkish classrooms, and how music teachers in both countries
interpret these documents are questions for further research. An examination of Kyrgyz primary
music textbooks at the level of individual works would be the natural next step for testing the finding
of a canon by criteria.

Conclusions

The primary school music curricula of Turkey and Kyrgyzstan show two countries with shared
historical roots constructing national music at school along two different routes. Turkey sets out a
named common repertoire determined centrally and intended to be sung throughout the country,
organised around the national anthem. Kyrgyzstan adopts a standard that names no work, sets criteria
instead, defines national music through performer and maker figures, and uses a multicultural civic
vocabulary. In the Kyrgyz standard the Soviet legacy has been erased from the content but survives
in the pedagogical architecture and in a value formula transposed into civic language; the content
headings of the first grades follow those of the Kabalevsky programme, and the step once devoted to
the other peoples of the country is now filled by the peoples of Central Asia. Neither curriculum treats
the Turkic world as a named category. For comparative education the study shows that music curricula
are as productive a source for research on national identity as history and language curricula, and that
the question of the level at which a canon is fixed offers a useful analytical tool for comparing
curricula across countries.
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